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1. Brief Synopsis: (500–800 words) which will be a statement of aims outlining the 

rationale behind the book.  

 

i. What is your book about?  

The essays in this volume bring together a wide range of interdisciplinary scholarly research 
on children and young adults in school, with a specific focus on the body. In situating the 
body at the center of educational practices, the authors follow a spectrum of historical, 
conceptual, empirical and practical-pedagogical approaches and traditions. The core 
argument of the book is as follows: on t,  a superficial level, learning settings in schools are 
designed without regard to bodily needs and corporal interactions. However, thorough 
analysis reveals that schooling is composed of a broad spectrum of bodily expressions, 
processes of adaptation, internal conditions, personal abilities, motivations, subjective 
perceptions, individual appropriations, concepts and the like. These aspects determine the 
success of the learners. Focusing on bodies as the vehicles of learning enhances 
perspectives which view young adults’ bodies primarily either as obstacles to learning due 
to factors such as weakness, deviance, deterioration, risk, or as objects, as in the context of 
physical training.  

Today, the well-described and established essentialist and naturalist prism of 
the objectified body is questioned by scholars pursuing diverse discursive lines and utilizing 
ethnographic, phenomenological, poststructuralist and dialogical approaches. Those 
traditional trajectories are, however, increasingly being replaced by dynamic 
conceptualizations which take difference, hybridity, dissemination and interaction into 
account. This places the diversity, complexity and ambiguity of the settings in the 
foreground, be they socio-political or otherwise, these in turn being educational realities. 
One realizes that it is not only norms, but also objects, spaces, bodies and artefacts that 
create practices and require their modification. Hence, especially in pedagogical situations, 
the social setting is seen not as merely given, but as constituted by historical and cultural 
conventions, conceptual approaches, methodological and methodical presuppositions and 
the like. Most of these influences are tacit. Harry Collins (2012) distinguishes relational, 
somatic and collective tacit procedures. The inherited and adopted habitus (Bourdieu, 1972) 
also comes into play, as do diverse tacit modes of constitution of practices such as 
emergence, reinterpretation, differentiation and consolidation; together, these form social 
and educational relations and dispositions.  

In short, corporeality influences the learners' attention practices, learning and 
meaning-making. Lesson planning and teaching are thus always combined with a “hidden 
curriculum” (Jackson, 1968) which is not solely contingent upon the acts performed by the 
teacher. The book provides an overview of corporeality in school from both theoretical and 
empirical perspectives. 
 
ii. What are its main themes and objectives?  

The book proposes to answer the following questions. 



1. How is bodily learning envisioned in governmental papers, i.e. in policy standards 

and norms, in curricula?  

2. What bodily materials and processes are involved in becoming knowledgeable? 

3. When can a common epistemological being be identified in the context of bodily 

learning, and when is knowing contingently and culturally constructed?  

4. How are the meanings of body language deciphered?  

5. How is the relationship between verbal and nonverbal messages processed?  

6. How is simultaneous expression captured?  

7. How do multiple actors process the interactivity of physical expression between 

them?  

8. How are body-related knowing and values defined in various cultures, societiesand 

communities?   

9. How do different body concepts shape the questions we ask? 

 

 

 

iii. How is your book different from or more innovative or better than existing books?  

 
A number of scholarly works have been published in English on the topic of this book 
project, epistemological approaches to corporeality in the school environment, in English-
speaking, Scandinavian and Asian contexts. The book can be seen as a complement and an 
updated complement to Coffey, Budgeon and Cahill (2016) (for the English-speaking 
countries) and Juelskjaer, Moser and Schilhab (2008) (for the Scandinavian countries). It 
departs from the German perspective in terms of the academic discourses and questions 
related to society, education, and school. To date, comparable research on Germany has 
only been published in German (Kamper & Wulf, 1982; Kraus, 2008, 2009, 2010, 2011, 2012; 
Langer, 2010). In recent decades, Germany’s increasing importance as a global player has 
spurred increased international interest in German society and culture. One prominent 
observer, the German-British political scientist and liberal politician Ralf Dahrendorf, 
described German education (Bildung) as the nation’s most outstanding achievement prior 
to the Second World War (cp. Dahrendorf 1965). However, the recent history and current 
state of German education is virtually unknown to anglophone academic audiences, despite 
the enormous amount of research and praxis development being conducted within the 
country today; sadly, most research on education in Germany is published only in German.  

Moreover, there is a lack of awareness among political decision-makers of the 
present state of affairs regarding the bodily aspects of learning and classroom practices. This 
book not only fills that gap -- it also represents an innovative cross-disciplinary effort to 
apply historical, conceptual, epistemological-methodological, empirical, as well as practical-
pedagogical approaches to this apparently neglected topic. The book also differs from other 
titles in the field in its application of the Humanities and Cultural Studies perspective of 
Pedagogical Anthropology (Human Education and Knowing) to school education. It can 
function as both a handbook and a textbook on a wide range of related topics, providing an 
overview of corporeality at school from both theoretical and empirical perspectives.  
 Finally, in addition to attracting those interested in research about Germany in 
particular, given the widespread concern about violence -- especially among youth - which 
has been directly ascribed to the use of the body as an object (as in self-injury, eating 
disorders, self-enhancements or when it is used as a weapon as in terrorist acts or shooting 
sprees), this book will also be of interest to scholars and policy-makers .. This makes this 
scholarly perspective on the objectified body and on alternative notions of the body both 



timely and potentially very useful. For all these reasons we believe that our book is superior 
to its competitors and will therefore be attractive to the market.  
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2. A detailed synopsis:  

i. Please list working chapter titles and a paragraph explanation of what is covered in each 

chapter.  

 

 

I. Philosophical and Historical Underpinnings 

Body and language 

A historical overview of relational tacit knowledge 

Prof. Thomas Alkemeyer & Dr. Kristina Bruemmer, University of Oldenburg, Germany 

In the course of the current shift in scholarly perspectives shift attention is being drawn to the 

mediating role of the body (body turn), the embodied knowledge of experience (renaissance 

of pragmatism), the enforcing character of the social (performative turn), as well as to the 

educational impacts of spaces (spatial turn) and material settings and artifacts (material turn). 

In thisview, knowledge is not only gained consciously, but is also, mostly tacitly, mediated 

through practical action. Thinking is also understood as part of tacit practice. This 

contribution describes the historical development of this theory up to the present day. 

 

Philosophizing with the body 

Dr. Christian Gefert, head teacher of a high school, Hamburg, Germany 

Including the body in philosophizing is a philosophical didactic procedure intended to teach 

philosophical texts through appropriate body images. Teaching, or learning, takes place by 

https://www.google.se/search?hl=sv&tbo=p&tbm=bks&q=inauthor:%22Ralf+Dahrendorf%22


creating a connection between argumentative-discursive and presentational-theatrical forms 

of expression. In the process meaning is generated and different types of rationality are 

developed. These forms of expression have potential for use in text interpretation. In this 

chapter, the didactic model is presented along with an example. 

 

The teacher’s language 

Prof. Cornelie Dietrich, University of Lueneburg, Germany 

Language is an essential instrument when teaching content is presented and taught, when 

pupils are admonished and encouraged, praised and challenged, and when languages are 

learned, acquired and mastered by pupils. However, language is not only an instrument of 

education, but also its medium. Interpretations, feelings and power are also mediated through 

language. This has been a part of German educational theory that has long been taken for 

granted. This chapter presents a case-study based analysis of how language creates social 

difference in the classroom.  

 

Body, senses and emotions 

The human body as recipient of insights 

Prof. Carol Taylor, Sheffield University, UK 

Understandings of the body count as the most fundamental and revealing aspects of human 

culture, knowledge and learning. Corporeality is a genuinely interdisciplinary research area 

not only uniting the humanities but also linking the social sciences, natural sciences and fine 

arts. The research field has generated a wide range of theoretical tools which enable it to 

explain the role of corporealities in terms of the development of emotions and power, social 

understanding and social distance, not least in terms of learning. Several exemplary 

approaches are outlined and discussed in this chapter. 

 

Explicative attentiveness as an event  

Prof. Anja Kraus, Linnaeus University Växjö, Sweden  

The term attention has a wide spectrum of meanings: it can be taken sensualistically and 

intellectually as a composition of contents of consciousness, as competence or ability, as a 

cognitive activity or even as an act of will; it can even be understood as disposition. Attention 

has been the subject of empirical psychological study and of educational scientific research 

since the 19
th

 century. Within the framework of empirical approaches, the main focus has 

been the possibilities of cognitive regulation and the manipulation of attention. The empirical 

study presented in this chapter has its foundations in the phenomenological theory of 

perception. 

 

Emotions, affections and tacit knowledge 

Prof. Christian von Scheve, Free University of Berlin, Germany 

In sociological approaches, emotions are generally equated with their articulation, mostly 

reducing their constitution to speaking about emotions. In this chapter we will discuss the 

initially counter-intuitive argument of why implicit, i.e. unconscious and habitualized, 

knowledge is an essential prerequisite for the genesis of emotions. We will elaborate upon 

both the connection between implicit knowledge and social interpretation processes, and the 

significance of this form of knowledge for the development of emotional norms that specify 

which emotions are acceptable or desirable in certain situations. 

 



Body, Space and Learning 

The interaction of body and space in meaning-building  

Dr. Reza Arjmand, Linnaeus University Växjö Sweden 

The spatial manifestation in any given context is defined by the dialectics of power and 

prohibition, which inform many things, including learning spaces. As such, the pedagogical 

process of meaning construction produced and reproduced through the interaction of body 

and space lends itself to the structures and arrangements of educational spaces, i.e. the 

discursive placement of the body in space. The meaning-constructing processes, while 

affected by spaces, also leave their mark on these, and contribute to the construction of 

meaning. This chapter endeavors to address the notion of the body as it is placed within space 

as part of the process of meaning construction, as an inseparable part of educational practices. 

 

Body movements, space and learning 

Märtha Pastorek Gripson, Prof. Kristina Holmberg & Prof. Anja Kraus, Linnaeus University 

Växjö, Sweden 

Dance education often reveals complex issues of gender, i.e. gender stereotypes. In this 

contribution we will focus upon the phenomenological approach to the body and demonstrate 

its potential for the empirical investigation of the modes of gender performance in dance 

classes. We  use gender as an analytical tool that helps us to understand the constitution of 

certain educational practices and the available knowledge domains. In so doing, we will bring 

the body into a discussion on knowledge acquisition. 

 

Space and formation of tacit knowledge 

Prof. Kristin Westphal, University of Koblenz, Germany & Prof. Gerold Scholz, University of 

Frankfurt, Germany 

The question of the human perception of space relates to a differentiated understanding of 

action space, going beyond a narrow understanding of primarily cognitively determined 

action or behavior. The experience of space takes place on the boundary between perception 

and language, meaning and representation; it passes on culture and calls for us to become 

aware time and again of the constantly changing ground of social, collective, medial, cultural, 

kinesthetic, synaesthetic, architectural and historical phenomena, operations and processes. 

 

Materiality, imagery, multimodality and virtual learning  

The materiality and multimodality of learning 

Prof. Tone Pernille Østern, University of Trondheim, Norway 

Representation and communication draw on a multiplicity of modes -- visual, spoken, 

gestural, written, three-dimensional and others -- all of which contribute to meaning-making. 

Multimodality focuses on a process in which choices are made from a network of 

alternatives: selecting one modal resource (meaning potential) over another. In this chapter, 

this approach will be described as an approach to the materiality of learning.  

 

Dimensions of pedagogical praxis: corporeality, embodiment and the image  

Prof. Andrea Sabisch, University of Hamburg, Germany 

The emergence of the novel is closely interwoven with processes of image experience and 

visualization. Through pictures we learn to see something in a different and new way. How 

can we conceive of the process of image formation? How do we experience pictures? How 

can we describe the processes of looking at, designing and creating images? In what ways do 

images regulate, organize, shape and organize our ideas, memories and emotions? How do 

they align us spatially and physically? 

 



Learning with corporal- and space-related digital media 
Prof. Norm Friesen, Boise State University, USA 

Even the most rudimentary definitions of the term ‘technology’ indicate that its meaning 

extends far beyond artefacts and devices to include processes, methods, means and applied 

knowledge. It is therefore surprising how rarely instructional theories, methods and 

applications -- e.g., learning theories, learning designs and learning environments -- are 

considered specifically as technologies in the relevant literature. In this chapter, the 

instrumental nature of the concept of ‘learning’ and learning theory, which have been 

characterized as being manifest in a ‘new language of learning’, are juxtaposed with a 

proposal for a more adequate approach to learning with corporal and space-related digital 

media. 

 

 

II. Learning and Classroom Practices 

 

Concepts of Bodily Learning  

 

Mimetic learning 

Prof. Christoph Wulf, Free University of Berlin, Germany 

Mimetic learning, learning by imitation, constitutes one of the most important forms of 

learning. Mimetic learning does not, however, just denote mere imitation or copying; rather, 

it is a process by which the act of relating to other persons and worlds leads to an 

enhancement of one’s own worldview, action, and behavior. Mimetic learning is productive; 

it is related to the body, and it establishes a connection between the individual and the world 

as well as to other persons; it creates practical knowledge, which is what makes it constitutive 

of social, artistic, and practical action. Mimetic learning is cultural learning, and as such it is 

crucial to teaching and education.  

 

The performativity of learning 

Prof. Birgit Althans, University of Lueneburg, Germany 

This contribution takes performativity-informed research on practices as the basis for an 

approach to learning. The understanding of performativity in this case is quite different from 

the common-sense understanding of performance: here, performativity is a 

perspective/epistemology and it reveals that reality is produced by the (re-)enactment of 

socially prepared possibilities for action. This chapter deals with questions of how learning 

unfolds performatively, and how the performance of learning as a practice can be 

investigated.  

 

Practices and performativity 

Prof. Juergen Budde, University of Flensburg, Germany 

According to the so-called ‘turn to everyday cultures’ in the cultural sciences, culture is no 

longer primarily concerned with advanced cultural goods, techniques and well-respected 

agents and institutions -- even if the latter are still considered the privileged mediators of 

cultural knowledge. Rather, research interest centers instead on the everyday knowledge of 

the various actors in the field. From the performativity perspective, reality is produced by the 

(re-)enactment of socially prepared possibilities for action. Both will be studied in this 

chapter, with reference to a specific example. 

 



Pedagogical Relations, Professionality 

 

Educational practices 

Prof. Norm Friesen, Boise State University, USA 

The pedagogical relationship, the idea of a special relationship between teacher and child, has 

long been a central topic in interpretive studies of education, with the term having been 

established in English some 25 years ago. Speaking more broadly, themes of ‘student-teacher 

relations’ and ‘pedagogies of relation’ are common in both empirical and theoretical 

literature. In this chapter, it will be shown that the different theories on the pedagogical 

relation can be systematized with reference to the concept of the body. 

 

Gesture in the classroom: between transparency and opacity 

Prof. Regula Fankhauser & Dr. Angela Kaspar, PH Bern, Switzerland 

Gestures play a central role in the classroom. Gestures can be characterized by their 

"unwieldy evidence". In the context of school this is less true for institution-specific gestures 

that are widely codified, such as the raising of a hand. This does not hold to the same degree 

for gestures refusing adaptation, whose semantics are stabilized by teachers referring to their 

own habitualized system of norms and categories of difference.  

 

Tactful bodies: how corporal communication shapes pedagogical relations 

Dr. Sandra Hummel, University of Graz, Austria  

If one considers the pedagogical relationship as predominantly corporally communicated, 

pedagogical tact appears to be decisive for the formation of this social dimension of learning 

and teaching. Tact defines pedagogical subtlety, practical intuitiveness, sensitivity and 

openness toward the learner’s subjectivity, and an improvisational resoluteness among 

educators in dealing with children and adolescents. It refers to the way in which the educator 

relates to the learner. This chapter gives empirical examples of the importance of being aware 

of how pedagogical relationships are shaped by the body and that this requires attention to 

tact.  

 

Negative education: from natural education to the hidden curriculum and a 

reconstructive critical approach 

Prof. Bernd Hackl, University of Graz, Austria 

The idea that essential learning processes take place on the 'backstage' of the pedagogical 

interaction has always been familiar to pedagogy. In one prominent example, the subtle art of 

guiding the child “through the laws of the possible and the impossible” can be characterised 

as negative education. In contrast to a model of education where the teacher is a figure of 

authority who conveys knowledge and skills according to a pre-determined curriculum, 

negative education is carried out by a kind of autonomous discovery. This chapter surveys 

different theoretical approaches to such non-planned, “natural” education.  

 

Free improvisations: Learning to interact 

Dr. Mareike Layer, University of Zagreb, Croatia 

The teaching project “Rhythmic (Re)actions” provides free music improvisation for violinists 

around 12 years of age. Participatory observation shows that the encounter is not mere 

togetherness, but is shaped by the emergence and assertion of the individual in the midst of a 

group of others, a group in which 'I' and 'you' are not fixed units, but take shape in the process 

of encounter. 

 



Children’s laughter and movements in physical education  
Prof. Harald Lange, University of Wuerzburg, Germany 

This chapter deals with the topic of the body within the context of physical education at 

school. It develops the hypothesis that human movement does not receive its potential for 

orientation from cognitive control processes alone, but also -- mostly -- through bodily 

learning. This view is explained theoretically and then elaborated on the basis of empirical 

examples of children´s laughter examined in the light of the pedagogical tradition of sports-

related physical education research. 

 

 

VI Social Learning 

 

Alterity and Emotions 

Heterogeneous learning capabilities and the “constituting corporeality“ 

Prof. Anja Kraus, Linnaeus University Växjö, Sweden 

A learning setting is motivating when it meets the students' heterogeneous individual, social 

and cultural preconditions for learning. In general, learning at school offers possibilities for 

each individual to be socially integrated into a learning group and into society. This article 

proposes the educational reconstruction of non-thematic or tacit aspects of teaching and 

learning, with a focus on body knowledge in school lessons. 

 

The perspective of the person in the classroom  

Prof. Eva Schwarz, Södertörn högskola, Stockholm, Sweden 

As soon as a child attends class, s/he becomes, so to speak, a pupil. Or more concretely: s/he 

has to fit in with the curriculum. There are different subjects in school, the pupils act in a peer 

context, relate to different teachers and so on. All this they have to learn. From this 

perspective, lessons are a place for the acquisition of learning content and for the acquisition 

of one’s self-image as a pupil, which in turn refers mostly to the body (control of feelings, 

etc.). This chapter presents an empirical study of the modes of that formation and their 

pedagogical meaning. 

 

The transcultural Perspective in Education. Othering - Heterogeneity - Belonging 
Prof. Tatiana Shchyttsova, EHU Vilnius, Lithuania  

Prof. Anja Kraus, Linnaeus University Växjö, Sweden 

Transcultural perspectives in social sciences and humanities do not approach cultures first 

and foremost as ethnically closed, linguistically homogeneous and territorially limited spaces. 

Rather, transcultural perspectives see culture as constituting itself through transformations 

and interweaving that results from extensive contacts and relations carried out by different 

cultural groups, actors and ‘vehicles’. Today, virtual interconnectedness through ICT on the 

one hand, and waves of migration and transnational communities on the other, are leading to 

a rise in the incidence of multiple hybrid identities and practices. These are ambivalent from 

an educational perspective as they presuppose new forms of self-expression and 

communication without taking into account what this means educationally. This chapter 

describes an ethnographic study investigating forms of dealing with hybrid participation and 

belonging. 

 

Sexuality and power 

Power, discourses, habitus 

Prof. Kathrin Audehm, University of Hildesheim, Germany 

The concept of habitus denotes self-evident cultural behavior, routines and habitual 

dispositions of perception, action and thinking. Immediate involvement in social contexts or 



the performance of social practices leads to the formation of a practical knowledge that 

manifests itself in judgments of taste and in behavioral styles and is based on physical 

dispositions, social actions and subjective understanding. Human agency is therefore based 

on social experience and the development of a practical sense that functions like intuition, or 

social instinct, foremost as silent knowledge of the body. What is the role of discourses and 

power in the habitus as a tacit system of perception, action and thought patterns? 

 

Pedagogical relationships as relationships of power  

Prof. Kathrin Audehm, University of Hildesheim, Germany 

Arbitrary demarcations become naturalized and ontologized through symbolic orders. 

Demarcations are associated with authoritarian invocations that assign identities and 

legitimate behaviors. They create hierarchical differences by categorizing social actors as 

subjects with particular characteristics and by including them in social groups. Power effects 

derive from collective belief in the naturalness and social value of symbolic distinctions. 

Authority is thus less based on the voluntary and conscious recognition of legitimate power 

relations, than on processes of spontaneous, involuntary, practical recognition and on the 

misjudgment of symbolic power. In this chapter the implications of this for educator-student 

relationships are unfolded. 

ii. One or two sample chapters. 

 

iii. How many tables, maps, figures, photographs if any? None. 

 

iv. Has permission been taken for use of copyrighted material?  
No. (The Publishers will not do so on your behalf nor finance the fee if any.)  

 

v. How many thousand words in length is the book?  

95,000 words. (It should preferably be within 90,000 words, or 100,000 words at the outside. 

Authors will be expected to prune their manuscripts if the word limit is exceeded.)  

 

vi. When will the complete manuscript be ready for submission?  
End of 2019 

 

vii. Are you planning to submit it to more than one publisher at the same time?  

No. 

 

 

3. Please see below for additional information necessary for edited volumes.  

 

III MARKET  

1. Please indicate (on a separate sheet) the main readership for your book.  

--Who will read your book?  

The book will be aimed at academics; educators; university students at the undergraduate, 

graduate and postgraduate levels of all social sciences/humanities disciplines; researchers in 

the fields of education, curriculum and didactics; and lay readers. 

Primary market: university/college libraries, research organizations, public libraries, 

individual buyers 

Secondary market: educational consultancy networks 

 



Christoph Wulf, who initiated the idea of corporeality as a topic of German educational 

research, is a highly regarded intellectual whose work has a dedicated following. Anja Kraus 

introduced this approach to German classroom studies and didactics. Thus, a collection that 

brings together their thoughts on a subject of contemporary relevance would generate high 

levels of interest.  

 

--Is it intended for a student audience, undergraduate or postgraduate, and the course/paper 

and level at which your book is aimed?  

Indicated above. 

The book will be reviewed by the Faculty of Social Sciences (FSV) at Linnaeus University 

for use as a textbook in various degree programs. We will ask more colleagues around the 

world to do the same. It can serve as a guide gfor practical pedagogy and for the vocational 

training of teachers. 

 

--Will the subject have international appeal, and if so, why?  

See iii.  

 

 

A. RESEARCH REPORTS If yours is a research report, please let us know:  

 

C. EDITED VOLUMES  

If yours is an edited collection, please let us know:  

1. Is it based on a Seminar/Workshop/Conference? No 

2. If so, when was the event held?  

3. Who sponsored it?  

4. Have all papers presented at the event been included or has there been a selection 

process?  

5. Have the papers been suitably revised and updated for publication? 6. If so, when?  

 

7. Have the Editor(s) provided a proper introduction to the volume?  

Not yet 

 

8. Have any of the essays in the volume been published elsewhere?  

It builds on a book series (five volumes) edited by Anja Kraus and published in German by 

Athena in the years 2008-2012. Some of the papers have previously been published in 

German; these will be updated, revised and translated into English. 

 

9. If so, please provide full details of where and when:  

Kraus, A. (Ed.). (2008). Körperlichkeit in der Schule: Aktuelle Körperdiskurse und ihre 

Empirie. Oberhausen: Athena. 

Kraus, A. (Ed.). (2009). Körperlichkeit in der Schule: Aktuelle Körperdiskurse und ihre 

Empirie. Oberhausen: Athena. 

Kraus, A. (Ed.). (2010). Körperlichkeit in der Schule: Aktuelle Körperdiskurse und ihre 

Empirie. Oberhausen: Athena. 

Kraus, A. (Ed.). (2011). Körperlichkeit in der Schule: Aktuelle Körperdiskurse und ihre 

Empirie. Oberhausen: Athena. 

Kraus, A. (Ed.). (2012). Körperlichkeit in der Schule: Aktuelle Körperdiskurse und ihre 

Empirie. Oberhausen: Athena. 

 



10. In the case of essays published elsewhere, has written permission been obtained 

from the copyright-holder/author in each case?  

Yes  

 

11. In all other cases, has written permission been obtained from the authors of the 

essays to include their papers in your volume?  

Yes. 


